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AFrom an institutional perspective,
designing a program means planning a
curriculum and its components in

credits, indicatingearning
ECTS IN outcomesand associateavorkload,
PROGRAMME learning activities and teaching methods
and assessment procedures/criteria.
DESIGN’ AThe use of ECTS in HEIs requires both an
DELIVERY AND institutional credit frameworkbased on
Institutional regulations and profound
MONITORING

understanding of the system by each
member of the academic staff.




The following steps
have been identified as
helpful In designing

degreeprogrammes




When a new program is developed, the first
decision typically concerribe level of
the qualificationto be awarded which is defined
on the basis of the relevant national legislation

1 Th e and existing qualifications frameworks (European,
national, sectoral, institutional).

program
CO ntext It will be evident that not allearning

outcomesare at the same level hence the full

Implementation of a credit system requirésyel
descriptors.



AThe EQF is anl8vel, learning outcomebased
framework for all types of qualifications that
serves as a translation tool between different
national qualifications frameworks.

A'[his framework helps improve transparency,
O2YLI NF¥oAftAGE | yR LI2N
gualifications and makes it possible to
compare qualifications from different

countries and institutions.



European
Qualifications
Frameworks

Actually, there are two European Qualifications
Frameworks:

the Framework for Qualifications of the European
Higher Education Are€QFEHEA)

and

the European Qualifications Framework fdifelong
Learningof the EU(EQH-LL).

Both frameworks usdearning outcomego describe
gualifications(e.g. Bachelor, Master, Doctor) and are
compatible with each other as far as Higher
Education is concerned (FHEAyclesl, 2 and 3
correspond to EQELL levels 6, 7 and 8) and cover
gualifications at ISCED levels 6, 7, 8.

(ISCED)nternational Standard Classification of
Educationmttps://ec.europa.eu/eurostat/statistics
explained/index.php?title=International Standard CI
assification_of Education (ISCED)



https://ec.europa.eu/eurostat/statistics-explained/index.php?title=International_Standard_Classification_of_Education_(ISCED)
https://ec.europa.eu/eurostat/statistics-explained/index.php?title=International_Standard_Classification_of_Education_(ISCED)
https://ec.europa.eu/eurostat/statistics-explained/index.php?title=International_Standard_Classification_of_Education_(ISCED)

Framework for
Qualifications of
the European

Higher
Education Area
(QFEHEA)

In the QFEHEA, three maicycles, as well as a
short cycle, are identified and described by the
so-calledDublin Descriptorsin terms of:
applying knowledge and understanding,
making judgments, communication skills, and
learning to learn. The short, first and second
cycles are also characterized by credit ranges

A Short cycle qualifications typically include
approximately 120 ECTS credits.

AFirst cycle qualifications typically include 18C
or 240 ECTS credits.

ASecond cycle qualifications typically include
90 or 120 ECTS credits, with a minimum of
60 ECTS credits at the level of the second

cycle.
AThe use of ECTS in the third cycle varies.



NTheEQFLLLFVQSé ONAOGSa WfS@St

(without indicating any credit ranges to
provide a common reference framework which
Uropea.n assists in comparing the national qualifications

Qualificati()ns systems, frameworks and their levels.

Framework It is based on eight levels.
for Lifelong AAs an instrument for the promotion difelong

learning, the EQF encompasses general and
adult education, vocational education and
training as well as higher education.

Learningpf
the EUWEQF AThe eight levels cover the entire span of

LL) gualifications from those achieved at the end ¢
compulsory education to those awarded at the
highest level of academic and professional or

vocational education and training.
AEach level should in principle be attainable by
‘ way of a variety of education and career paths




N

AThe EQF is compatible with tRiialifications
Framework for the European Higher Educatic
Areaand its cycle descriptors. The framework
was agreed by education ministers of the
iIntergovernmentaBologna Procedna 2005.

https://europa.eu/europass/en/european
gualificationsframeworkeqf

Y


http://ecahe.eu/w/index.php/Framework_for_Qualifications_of_the_European_Higher_Education_Area
http://ecahe.eu/w/index.php/Framework_for_Qualifications_of_the_European_Higher_Education_Area
http://ecahe.eu/w/index.php/Framework_for_Qualifications_of_the_European_Higher_Education_Area
https://ec.europa.eu/education/policies/higher-education/bologna-process-and-european-higher-education-area_en
https://europa.eu/europass/en/european-qualifications-framework-eqf
https://europa.eu/europass/en/european-qualifications-framework-eqf
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Ahttps://europa.eu/europass/en/comp
are-qualifications \

To compare the National Qualifications
framework of the different countries

Choose 2 countries and see the
OZ2YLJ NAazZ2yXX



https://europa.eu/europass/en/compare-qualifications
https://europa.eu/europass/en/compare-qualifications

National Frameworks are normally more detailédan EQF and QF
EHEA, reflecting the range of qualifications offered in the country.

AHigher Education Institutions which implement ECTS as a credit
system will need an institutional framework which correlates with
the national and international frameworks.

AThe institutional framework will indicate how ECTS credits are to be
used, normally specifying a minimum credit value foedncational

componentto facilitate inter/multidisciplinaryprogrammegwhich
will be created by combining educational components from across a

range of disciplines).



European and national frameworks indicate the level of the final

gualification.
ABefore designing the program in detail, it should be set in the context
of institutional and departmental mission statements, professional

specifications (regulations, requirements), and the institutional
academic framework for credit allocation.

Alt is also recommended to carry out a needs analysis and to consult
with stakeholders (employers, graduates, society at large) to ascertain

the demand for the program.



DEGREE PROGRAM
IS the set of
educational
components leading
to the award of a
degree to a student
after successful
completion of all the
requirements.

JOINT DEGREE single document which 1
awarded by higher education institutions
offering the jointprogramme and
nationally acknowledged as tlrecognised
award of the joinfprogramme

JOINT PROGRAMM#AEN Integrated
curriculum coordinated and offered jointly
by different higher education institutions
and leading to double/ multiple degrees o
a joint degree.




2 2. THE PROGRAM PROFILE

The profile presents the distinctive features of the program

Alt indicates thefield(s) of study(which may be expressed in ISGEEndes), théevel
of the program, the main focus, theeylearning outcomesexpected on completion,
the learning environmentand the mairlearning, teaching and assessment activities

AAn effective program profile will make it clear to students and stakeholders what
generic and subject specitompetenceswill be developed and the employability
potential of the program.

AFor this purpose, it is recommended that the profile is defined in consultation with
relevant stakeholders (such as academic peers, social partners, employers, gradt
and student representatives) and is presented Iin a clear and transparent way.

AThe profile should be part of the program description included inGbarse
Catalogue.




FIELD OF STUDmttp://eqracons.eu/document/iscedZOlScodeIis.t

fisheries and veterinary

082 Forestry
083 Fisheries

084 Veterinary

SCEFHF- codes
leather)
0724 Mining and extraction
073 Architecture and 0731 Architecture and town planning
construction 0732 Building and civil engineering
08 Agriculture, forestry, 081 Agriculture 0811 Crop and livestock

production
0812 Horticulture

0821 Forestry
0831 Fisheries

0841 Veterinary



http://egracons.eu/document/isced-2013-code-list

Thelevelof the program

The differentcyclesof QFEHEA are referenced to the levels of HQE as follows:
A Shortcycle qualifications at level 5

A Firstcycle qualifications at level 6

A Secondcycle qualifications at level 7

A Thirdcycle qualifications at level 8

National education systems may include levels other than those included in the overarching
frameworks as long as national frameworks are-settified and referenced against the (HHEA
and the EQF. For example, while the EQF comprises 8 levels, the number of levels in national
frameworks currently ranges from 7 to 12. Therefore, the fact that styetequalifications are
Included in the QIEHEA does not oblige countries to include such qualifications in their national
frameworks but it gives explicit recognition to the fact that many national frameworks do include
short cycle qualifications.



3. LEARNING

OUTCOMES

Statements of what a learner knows,
understands and is able to do on
completion of a learning process.

AThe achievement of learning outcomes
has to be assessed through procedures
based on clear and transparent
criteria.

ALearning outcomes are attributed to
iIndividual educational components
and to programs at a whole. They are
also used in European and national
gualifications frameworks to describe
the level of the individual qualification.



Learning outcomeare specified In
three categorieg as knowledge, skills
andcompetence.

This signals that qualificatiorsin different
combinationsg capture a broad scope of learning
outcomes, including theoretical knowledge,
practical and technical skills, and social
competences where the ability to work with others
will be crucial.



New!
Competence

he European Qualifications Framework (EQF)
defines competencas the ability to use
knowledge, skills and personal, social and/or
methodological abilities, in work or study
situations and in professional and personal
development In the context of the EQF
competence is described in termsraesponsibility
and autonomy Fostering competences is the
object of all educational programs.

ACompetences are developed in all course units

and assessed at different stages of a program
Some competences are subjeaea related
(specific to a field of study), others are generic
(common to any degree course). It is normally th
case that competence development proceeds In
an integrated and cyclical manner throughout a

A



Formulatingorogrammeearning outcomes

Considerable care needs to be taken in formulatilegirning outcomes. The following nen
exhaustive list provides a set of guidelines which has proved to be helpful.

A The learning outcomes should adequately reflect the context, level, scope and content of the
programme

A The statements of learning outcomes have todtear and short, and not too detailed
A The learning outcomes have to beutually consistent

A The learning outcomes should kasily understandable and verifiable in terms of what the
student has actually achieved at the end of tipgogramme

A The learning outcomes have to behievable within the specifieadvorkload.

A The learning outcomes have to beked with appropriate learning activitiesassessment
methodsand assessment criteria.

A There are no rules on the ideal number of learning outcomes@grammelevel. Experience
suggests that betweehO and 12 is appropriate



A WIDELY ACCEPTED WAY OF FORMULATING LEARNING OUTCOMES IS BAS
THREE ESSENTIAL ELEMENTS.

Ayse an active verlo express what students are expected to know and be able to
R2 0S®PIdP AN RddzZ- tSa Oly WYRSaONAadSDAQW

ASpecify what this outcome refersto6 2 6 2SOU 2NJ a1 Aff So30
of hardwareO2 YL YSY (1 aé¢3x 2NJ Oy LINB2SYyoeidKSs

ASpemfy the way of demonstrating the achievement of learning outcontes.
Wi2 3IAAGS |y 20SNBASYH 21 uKSYERMSINIV
develop a research design by applyingtofR I §S & OASYUAFAO YS

Theprogrammelearning outcomeshould be included in th€ourse Cataloguand
In the Diploma Supplement.



AThe principles for formulatingarning
outcomesfor educational
componentsare the same as for

Learnlng programmelearning outcomes.

: AThere are no absolute rules on the
OUtCOmeSI—n ideal number ofearning outcomesor
educational aneducational component. It will
— depend on the level and the nature of
C()m()nents the unit, as well as the

estimatedworkload. However, good

practice suggests that the number
should be limited and general
experience indicates thd& to 8 is an
appropriate number.




ATheprogrammeprofile is broken down into
educational components which may consist of

single or several modules, other types of cour:
unit, work and placements, research projects,
laboratory work and other relevant learning
activities. They may also include social and

prog ramme community activities (for example, tutoring anc
mentoring) provided they fit theprogramme
structure and learning outcomes and carry credits.
- ALearning outcomes, with related assessment
alloca'tlon Of strategies and assessment criteria, should be
Credits defined for each educational component.

AThe learning outcomes of throgrammeand of
Its educational components are often mapped
demonstrate their mutual reinforcement. Many
Institutions use a matrix to correlate the learnit
outcomes of the degreprogrammewith those
of its educational components.




A After the constituent parts of therogrammehave been identified, the overall
structure should be outlined and credits allocated to each component, on the
basis of its learning outcomes and associated workload, taking into account that
60 credits correspond to a feiime-equivalent academic year.

A2 KSYy SRdzOF 0A2Yy It O2YLRYySyda FFNB 2F NBIdz | NI &
In aprogrammemade up of modules (modularisedstructure), half credits may be used when
justified (for example, in the case of 4 modules per semester), but other decimals should be
avoided. It is helpful if the institution determines the basic credit currency in terms of the

minimum number of credits for a component as this will facilitate collaboration on curricula
across subjects and faculties.



ATheprogrammeis monitored to establish
whether the credit allocation, the
definedlearning outcomesnd the
estimatedworkloadare achievable, realistic
and adequate.

AMonitoring can be managed in different ways
through questionnaires, focus groups, or

Monitoring of throu s, f
- . interviews, or by monitoring the results
credit allocation achieved

AWhatever method is used, feedback from
students, staff and where appropriate,
stakeholders should constitute an essential
element for checking and revising credit
allocation.

AData on completion times and the assessmen
results ofprogrammesand their components

I should also be used.




Alt is important to inform students and staff about tiparpose of the monitoring
exercise and how it will be carried out, to ensure accurate answers and a high
response rate.

Alf the information gathered reveals a discrepancy betweenwbekloadforeseen
and the time actually taken by the majority of students to achieve the
definedlearning outcomes, it will be necessary to revisewuekload,
credits,learning outcomes®r learning and teaching activities and methods.

AThis could also involve redesigning the stpdygrammeand itseducational
components.

AThe revision should be done as soon as possible without creating problems for th
who are currently taking thprogrammeand should be communicated to those who
had participated in the monitoring exercise, in order to foster an ongoing,
cooperative feedback culturen the institution.



ECTS and quality assurance

How ECTS contributes to quality enhancement in HEIS?

A The primary responsibility for quality assurance lies with each institution, as agreed by
Education Ministers of the countries involved in the Bologna Process (Berlin

[ 2YYdzyAljdzSZ HnNnnouvd

A Internal quality assurancénvolves all procedures undertaken by higher education
Institutions to ensure that the quality of thepgrogrammesand qualifications meets their
own specifications and those of other relevant bodies such as quality assurance agencies

A External quality reviewsundertaken by quality assurance agencies provide feedback to
Institutions and information to stakeholders.

A Quality assurance principles and processes apply to all modes of learning and teaching
(formal, nonformal, informal, new modes of learning, teaching and assessment).



The following indicators can be used for evaluating the quality o
ECTS implementation:

A Educational components are expressed in terms of appropriate learning outcomes, and
clear information is available concerning their level, credits, delivery and assessment;

A Studies can be completed in the time officially allocated to them (i.e. the workload
associated with an academic year, a semester, trimester or a single course component is
realistic);

A Annual monitoring examines any variations in patterns of achievement and results
gained and follows up with appropriate revision;

A Students are provided with detailed information and advice so that they can follow
progression rules, exploit options for flexible pathways and select educational
components at an appropriate level for their qualification;

A Students are informed promptly of their results.



Student representatives should be actively engaged in quality
assurance processes for ECTS:

Aln internal quality assurance, where students provide information (by
responding to surveys on a regular basis, focus groups); participate in
0 KS LINBLJI NJ A2y -AsSessinénSrepbris;aaie A O dzi .
actively engaged in the bodies responsible for internal quality
assurance processes and monitoring of the ECTS credit allocation.

Aln external quality assurance, where students are members of
external review panels of higher education institutions and/or
programmes



10 steps for designing a programme - Tuning
approach

e




It includes detailed, usdriendly and upto-date
AVIF2NYIFOGA2Y 2y (KS AyaodgAadd
(general information on the institution, its resources and
services, as well as academic information on its

programs and individual educational components) that
should be available to students before entering and
throughout their studies to enable them to make the

Cou rse right choices and use their time most efficiently.

Ca.ta.lo ue LG aK2dzZ R 0S LWzt AaKSR 2V

g Indicating the course/subject titles in the national
language (or regional language, if relevant) and in
English, so that all interested parties can easily access it.
The institution Is free to decide the format of the
Catalogue, as well as the sequencing of the information.
It should be published sufficiently in advance for
prospective students to make their choices.



Websites and useful links

https://ec.europa.eu/assets/eac/education/ects/users
guide/programmedesign_en.htm#ectsTop

https://ec.europa.eu/education/resourceand-tools/europeancredit-
transferand-accumulationsystemects en

ENIGNARIC Networkattp://www.enic-naric.net/

Questions?


https://ec.europa.eu/assets/eac/education/ects/users-guide/programme-design_en.htm#ectsTop
https://ec.europa.eu/assets/eac/education/ects/users-guide/programme-design_en.htm#ectsTop
https://ec.europa.eu/education/resources-and-tools/european-credit-transfer-and-accumulation-system-ects_en
https://ec.europa.eu/education/resources-and-tools/european-credit-transfer-and-accumulation-system-ects_en
http://www.enic-naric.net/

How do we write learning outcomes?

There are two fundamental tools we use:

AAKS NBOAASR . f22YQa (I E2\
AThe S.M.A.R.T. Model



The learning outcomes are defined In

terms of:

AKnowledge: in the context of EQF, knowledge is described as
theoretical and/or factual.

ASKills: In the context of EQF, skills are described as cognitive
(involving the use of logical, intuitive and creative thinking) and
practical (involving manual dexterity and the use of methods,
materials, tools and instruments).

AResponsibility and autonomy: In the context of the EQF
responsibility and autonomy is described as the ability of the
learner to apply knowledge and skills autonomously and with
responsibility.



Knowledge

Highly specialised knowledge,

some of which iIs at the
forefront of knowledge in a
field of work or study, as the
basis for original thinking
and/or research

Critical awareness of
knowledge issues in a field
and at the interface between
different fields

Skills

Specialised problem-
solving skills required in
research and/or
Innovation in order to
develop new knowledge
and procedures and to
Integrate knowledge from
different fields

Responsibility and autonomy

Manage and transform work
or study contexts that are
complex, unpredictable and
require new strategic
approaches; take
responsibility for contributing
to professional knowledge
and practice and/or for
reviewing the strategic
performance of teams



Bl oomO0s taxonomy

In 1956, Benjamin Bloom with collaborators publislaeidamework for categorizing
educational goalsTaxonomy of Educational Objectives. Familiarly knowntsz 2 Y Qa
Taxonomy, this framework has been applied by teachers and college instructors in the

teaching.

The framework elaborated by Bloom and his collaborators consisted of six major
categoriesKnowledge, Comprehension, Application, Analysis, Synthesis, and
Evaluationt KS OF 0 SI2NASa FFGSNI Yy2¢gft SRIS 4S|
the understanding that knowledge was the necessary precondition for putting these sk

and abillities into practice.

While each category contained subcategories, all lying along a continuum from simple
to complex and concrete to abstract, the taxonomy is popularly remembered according

to the six main categories.
https://www.apu.edu/live data/files/333/blooms taxonomy action verbs.pdf



https://www.apu.edu/live_data/files/333/blooms_taxonomy_action_verbs.pdf

The Original Taxonomy (1956)
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[ hhaQf{ ¢! .- hbha,

action verbs
https://www.apu.edu/liv
e data/files/333/blooms BUATLETE. oo som i s vt spet i s i
taxonomy action verbs Draw connections among ideas

dirrerentiate, organize, reiate, compare, contrast, distinguish, examine,
Jpdf

Produce new or original work
e Design, assemble, construct, conjecture, develop, formulate, author, investigate

experiment, guestion, test

Use information in new situations
execute, mmmue.mm Interpret, operate,

Explain ideas or concepts
classity, describe, discuss, explain, identify, locate, recognize,
report, select, translate



https://www.apu.edu/live_data/files/333/blooms_taxonomy_action_verbs.pdf
https://www.apu.edu/live_data/files/333/blooms_taxonomy_action_verbs.pdf
https://www.apu.edu/live_data/files/333/blooms_taxonomy_action_verbs.pdf
https://www.apu.edu/live_data/files/333/blooms_taxonomy_action_verbs.pdf

Remember
Understand

Analyze

Evaluate
Create

wRecognizing Recalling

winterpreting Exemplifying Classifying Summarizing Inferring Comparing Explaining

wExecuting Implementing

wDifferentiating Organizing Attributing

wChecking Critiquing

wGenerating Planning Producing



Cognitiong, refers to the mental action or process of acquiring knowledge and
understanding through thought, experience and the senses

Factual Conceptual Procedural Metacognitive
Knowledge Knowledge Knowledge Knowledge
Intthe revised p | p EP— p |
EVSOIIOIRTYE Knowledge of nowedge o :
knowledge is at . Knovv_ledlge of — classifications an - SUbJE.ﬁtSpeg'f'c - KStratIe%lc
the basis of these terminology categories aslgl)ﬁtﬁr?]s nowledge
Six cognitive N J \ \ J \ J
processes, but its - N - N p N p |
authors created a Knowledge of Knowledge of sﬁgpevg!eesdge?:i:‘)ifc Kcng’gﬁ'ﬁi‘ig‘i;bki‘ft
separate taxonom —| specific details anc —  principles and - tecrjmiqugs and | including appropriate
elements eneralizations contextual and
of the types of . g zat methods conditional knowledge
knowledge used | - / - / - / - /
cognition: - \ - | p N
Knowledge of for determining when
— theories, models, — o usa appro%riate — Seltknowledge
and structures procedures

N J N J - J
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https://www.youtube.com/watc
h?v=00y3m02uEaE&t=33s
and the S.M.A.R.T. model
https://www.itcilo.org/design



https://www.youtube.com/watch?v=OOy3m02uEaE&t=33s
https://www.youtube.com/watch?v=OOy3m02uEaE&t=33s
https://www.itcilo.org/design

Tips how to define
learning outcomes

Learning outcomes can be succinctly defined

as statements of what a learner is expected to know,
understand, and/or be able to demonstrate after
completion of a process of learning .

AMore specifically, good learning outcomes:
use active language 1 and verbs in
particular i that make expectations
clear. This informs students of the
standards by which they will be assessed,
and ensures that student and instructor
goals in the course are aligned.




Getting
Started.:

Why did | choose this
assessment measure (exa
quiz, project, homework)?

What skills do students
demonstrate in this graded
assessment?




AThink about your students. Suppose they take the course and complete it successfully
the end of the semester they will be able to demonstrate skills, competencies, and
procedural knowledgelust what skills, competencies, and procedural knowledge will th
be able to demonstrateMake a list.The list should name the very things you measure
with assessmenflThese assessmenteasured skKills are in fact the Learning Outcomes
your students must demonstrate to complete the course successfully.

ADerive sentences from notes made above that describe attained skills, competencies,
abilities. In each sentence the subject will be the student, and the verb will be the
descriptor of the knowledge, ability, skill, behavior, etc., that the student will demonstra
through the each assessmei. Learning Outcome sentences, a good rule of thumb is
NOT to use (because they are not directly measurable) verbs such as remember,
dzy RSNAR Gl YRZ fSFENYS | LIWIINBOAFGSE tA1SZ 0
etc.




Some
Guidelines for
Writing
Learning
Outcomes

A4 to 8 succinct sentences are
reasonable for a course or program.

AUse that show
measureable performance.

ABe sure that you can measure the
outcomes you set.

AWrite the sentences in a language
that students (and those outside
the field) will be able to
understand.


http://provost.rpi.edu/sites/default/files/BloomRevActionVerbs.doc

A Usually Learning Outcomes are not contspecific.
That is, learning outcomes do not describe the
topics/content the students will study in the course,
but the skills students will demonstrate after
successfully completing the course.

A Learning Outcomes should focus on the overarching
concepts, skills, abilities, behaviors, or attitudes that
students will present at the end of the course.

A Most importantly, Learning Outcomes must be
measurable, assessable, and should imply
assessment. However, Learning Outcomes should not
be so specific to preclude flexibility, in the event
different instructors teach sections of the same
course. Learning Outcomes should be the same,
despite differing teaching methods and assessment
types from one instructor to the other. In the end
students should have the same skills on completing
the course, regardless of instructor or assessments

used.




. AA good starting point
SBl oomos Taas@n o my

guide In planning teaching
and assessment to address

‘ all levels of thinking and
L — knowledge.



http://provost.rpi.edu/sites/default/files/syllabusWithLearningOutcomes.doc

Grades

AGradesrepresent the level at which students can demonstrate skills listed
In the Learning Outcomes statements.

AGrades measure the level of abilifgemonstrated by students across the
semester. If a student completes the course with an A, it means the student
nas demonstrated all skills listed in the Learning Outcomes at an exemplary
evel. A student with a B has demonstrated the skills listed in the Learning
Outcomes at a high, but less than exemplary, le@ehdes speak to the
evel of attainment, not the number of learning outcomes attained. For
example a course mlght nave eight learning outcomeése Astudent
demonstrates great skills on all learning outcomes. Ts&uBent
demonstrates lower skill levels on all Learning Outcomes or, possibly, mixed
skilHlevels on specific learning outcomes: great skills on 5 out of 8, but
lower skill level on 3 learning outcomes.




Objectives
VS.
Outcomes

Objectives

A Obijectives describe the goals and intentions of the
professor who teaches the course.

A Objectives, often termed the input in the course,
state the purpose and goals of the course.

A Objectives focus on content and skills important
within the classroom or program. Objectives may
describe what the staff and faculty will do.

A Objectives can often be numerous, specific, and
detailed. Assessing and reporting on each objective
for each student may be impossible.

Course Objectives vs. Student Learning Outcomes

(table)



http://provost.rpi.edu/sites/default/files/objVsOutcomes.doc
http://provost.rpi.edu/sites/default/files/objVsOutcomes.doc

Outcomes

A Student Learning Outcomes catalog the overarching "products" of
the course and are the evidence that the goals or objectives were
achieved.

A Learning Outcomes are statements that describe or list
measurable and essential mastered cont&nbwledgea
reflecting skills, competencies, and knowledge that students have
achieved and can demonstrate upon successfully completing a
course.

A Outcomes express highdevel thinking skills that integrate course
content and activities and can be observed as a behavior, skill, or
discrete useable knowledge upon completing the course.

A Outcomes are exactly what assessments are intended to show
specifically what the studemill beable to do upon completing
the course.

A An assessable outcome can be displayed or observed and
evaluated against criteria.

A Outcomes are clear and measurable criteria for guiding the
teaching, learning, and assessment process in the course.



What Is the difference between
Syllabus and Curriculum?

When it comes to education, the two concepts
which pop up in our mind which are commonly
misconstrued are syllabus and
curriculum.Syllabusconnotes the subjects as well
as the topics covered in the course of study. On the
other hand,curriculumimplies the chapters and
academic content taught in school or college. It
alludes to the knowledge, skills and competencies
students should learn during study.

The fundamental difference between syllabus and
curriculum is that the former is focused on a
particular subject. Unlike, the latter, which is
related to the alround development of a student.



Definition of Syllabus

A The syllabus is defined as the documents that
consist of topics or portion covered in a particular
subject. It is determined by the examination board
and created by the professors. The professors are
responsible for the quality of the course. It is made
available to the students by the teachers, either in
hard copy or electronic form to bring their attention
towards the subject and take their study seriously.

A A syllabus is considered as a guide to the in charge
as well as to the students. It helps the students to
know about the subject in detail, why it is a part of
their course of study, what are the expectations
from students, consequences of failure, etc. It
contains general rules, policies, instructions, topics
covered, assignments, projects, test dates, and so
on.




Definition of Curriculum

A The curriculum is defined as the guideline of the chapters and academic content

covered by an educational system while undergoing a particular course or
program.

AIn a theoretical sense, curriculum refers to what is offered by the school or
college. However, practically it has a wider scope which covers the knowledge,
attitude, behaviour, manner, performance and skills that are imparted or
Inculcated in a student. It contains the teaching methods, lessons, assignments,
physical and mental exercises, activities, projects, study material, tutorials,
presentations, assessments, test series, learning objectives, and so on.

A The curriculum is well planned, guided and designed by the government or the
educational institution. It is aimed at both physical and mental development of a

student. It is the overall learning experience that a student goes through during
the particular course of study.



Key
Differences

Between
Syllabus and
Curriculum

basic differences between syllabus and curriculum are explaine
point given below:

A The syllabus is described as the summary of the topics covered c
units to be taught in the particular subject. Curriculum refers to th
overall content, taught in an educational system or a course.

A Syllabus varies from teacher to teacher while the curriculum is sa
for all teachers.

A The term syllabus is a Greek origin, whereas the term curriculum
Latin origin.

A The curriculum has a wider scope than the syllabus.

A The syllabus is provided to the students by the teachers so that tf
can take an interest in the subject. On the other hand, normally tf
curriculum is not made available to the students unless specifical
asked for.

A Syllabus is descriptive in nature, but the curriculum is prescriptive

A Syllabus is set for a particular subject. Unlike curriculum, which
covers a particular course of study or a program.

A Syllabus is prepared by teachers. Conversely, a curriculum is dec
by the government or the school or college administration.

The duration of a syllabus is for a year only, but curriculum lasts t
he completion of the course.




BASIS FOR
COMPARISON

Meaning

Origin
Set for
Nature

Scope
Set out by

Term

Uniformity

Content: Syllabus Vs Curriculum

SYLLABUS CURRICULUM

Syllabus is the document that contains all t| Curriculum is the overall content
portion of the concepts covered in a subjecttaught in an educational system ¢

a course.
Syllabus is a Greek term. Curriculum is a Latin term.
A subject A course
Descriptive Prescriptive
Narrow Wide
Exam board Government or the administratiol

of school, college or institute.
For a fixed term, normally a year. Till the course lasts.

Varies from teacher to teacher. Same for all teachers.



Conclusion

A Curriculum and Syllabus are the terms of
education, imparted to the students by
teachers. It means the knowledge, skills
or qualifications that are passed on from
one generation to another. A subject
syllabus is a unit of the curriculum. The
two terms differ in a sense that curriculum
IS a combination of some factors which
helps in the planning of an educational
program, whereas a syllabus covers the
portion of what topics should be taught in
a particular subject.



